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Lesson 12: Home, School, Community

Collaboration
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6-type of involvement




RANK

1.1 have appropriately high expecta-

FAMILY INFLUENCES NO.METAS NO.STUDIES NO.EFFECTS ES  (OUT OF .
250) tions
- ] 2.I make reasonable demands and am ' .I. 0 D EV E I. 0 p
amily resources an
sbricture highly responsive to my child '
Socioeconomic status 7 622 1052 0.52 79 G R [AT
Welfare policies 1 8 8 -0.12 242 3.Iam not alone b . 4
Family structure 4 231 576 0.16 205 . . . !
. ) — = gl 4.1 develop my child’s skill, will, and §P* - § ARN [RS
Divorced or remarried 8 395 441 0.23 182 sense of thrill >
Parental employment 2 88 1528 0.03 233
Adopted children 3 150 112 0.25 178 5.I11love learning
Immigrant status 1 53 74 0.01 236
Total/Average 32 1871 4362 0.16 194 6.1 know the power of feedback and
A that success thrives on errors
Home environment 3 48 122 0.52 78
Corporal punishment 1 16 16 -0.33 249 7.Iama parent, nota teacher
at home
Television 3 37 540 018 244 8.1 expose my child to language, lan-
Parental involvement 15 883 2066 0.50 83
Parentalautonomy 3 258 251 0.15 208 guage, language ; :
:ifle;:isiting 2 71 52 0.29 164 9.1 appreciate that my child is not - = = oo e st g nhinaBoaks | have ever fead
Total/average 27 1313 3047 0.16 171 perfect nor am I Eﬂ] Eh:lt‘n
)

All parental influences 59 3184 7409 0.16 184

Note: ES - effect size. 10.I am an evaluator ofmy impact JOHN HATTIE ano KYLE HATTIE E{
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10 STEPS TO DEVELOP GREAT LEARNERS: VISIBLE LEARN...

Children’s Vocabulary Differs Greatly
Across Income Groups

1200 — 13 higher
SES children
/' (professional)

2 1000 -} FE
2 , SERSG
= 23 middle/lower
S 800 SES children N
2 (working class) . ﬁ
§ > =2 > %E%%
g 60 ¥ EE AR lLE |
g a8 ch_i!dren from . ﬁ -t& ‘
§ families on welfare JuS ~ — _E
3 a0+ %‘E{?fiéf%i’&’/fﬁ R Z > R E R
=3 A=
AT [ FEo, RELHE BEFLBE e
BHWAST ;
0 Q= N \-gﬁéﬂ | RPRE Bl
ey ‘ - SIREERREAE N
10 12 14 16 18 20 2‘2 2.4 26 28 30 32 34 36 FED - = £ [iF | - ' §§[ ERER
Age of Child in Months %E%% = | Z EPE‘EE%%

FIGURE 8.1 Growth of vocabulary across @

income groups. \ /
Hart and Risley (1995), Meaningful Differences in

the Everyday Experience of Young American Chil-

dren, Baltimore, Paul H. Brookes Publishing Co.,

Inc.,: Reprinted by permission.

Note: SES = socioeconomic status.
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Keys to Successful Partnerships:
Six Types of Involvement

School/

Family/,
Community

Partnerships

C;%RING .FOR TIiE CHILDREL\T “’)—E S}{ARE i about school programs and student

Parenting

Assist families with parenting skills and
setting home conditions to support
children as students. Also, assist schools
to better understand families.

Communicating

progress.

Volunteering

Organize volunteers and audiences to
support the school and students. Provide
volunteer opportunities in various
locations and at various times.

Learning at Home

Involve families with their children on
homework and other curriculum-related
activities and decisions.

Decision Making

Include families as participants in school
decisions, and develop parent leaders and
representatives.

When schools form parmerships with families and the community, the Collaborating with the
children benefit. These guidelines for building partnerships can make it N\ Community :

N Coordinate resources and services from
happen. 4 the community for families, students, and

the school, and provide services to the
community.

By Joyce L. Epstein
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Thinkstock Comstock

Sch%ol/ .
amily/,
Community
Partnerships

CARING FOR THE CHILDREN WE SHARE

Wen schools form T)artnerships with families and the community, the
children benefit. These guidelines for building partnerships can make it
happen.

By Joyce L. Epstein
‘The way schools care about children is reflected in the way schools care about the children’s families. If
educators view children simply as students, they are likely to see the family as separate from the school. That

is, the family is expected to do its job and leave the education of children to the schools. If educators view
students as children, they are likely to see both the family and the community as partners with the school
in children’s education and development. Partners recognize their shared interests in and responsibilities
for children, and they work together to create better programs and opportunities for students.

“There are many reasons for developing school, family, and community partnerships. They can improve

JOYCE L. EPSTEIN is director, Center on School, Family, and Community Partnerships, Johns Hopkins University, Baltimore,
Md. Her book, School, Family, and Community Partnerships: Your Hanabook for Action (Corwin, 2008), is i ts third edifion.

This article

was originally
published as
“School/Family/
Community/
Partnerships: Caring
for the Children We
Share” by Joyce L.
Epstein. Phi Delta
Kappan 76, n0. 9
(May 1995): 701-
712,

en your
understanding of
this article with

questions and
activities on page
PD 18 ofthis
months Kappan
Professional
Development
Discussion Guide
by Lois Brown
Easton, free to
members in the
digital edition at.
kappanmagazine
.org.
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PR A B AL - TR R
IO R S0 T R

Ry P2t &) ~ Wik ~ J&AT
(L R — SR e

XRBHE
(Communicating)

EMLLKHLW@X%WM%&%‘
FE T BRI N 2R F’Eh
HETEREBENEF EIER

BRERR ORISF /i 1

KX RIBIFEREF

EH RS A R FRAVRE » ISP

SESRIEE) P IEEFIER

(Volunteering) HIFEC IR A S - [FFf - FAHSRE | ERREWIERAET TIE
A4 - s R LR S %

ZREBTLERY | EREETEESEER CHTEIER - | EXRBATLNEE > fls

28 IR TR AT LAVEE T UEAREE AT AHTT - T

(Learning at home) EREE AT

RRSBIBRIRSEK FEBEFRHANG - REGHMREE | SERARTTEUR R

(Decision making) | 4% - SBLEREH KRB TTERYASR

HESH =

(Collaborating with
community)

ErE T EER AL E A I_J R = 1E

SCRELEHERE K o hEHIES

Ett& S E e Th
=HiE

BTHY

http://www.acei-hkm.org.hk/Publication/FF-28-Yuen%20Lai%20Ha%20Freda.pdf




Epstein’s Framework of Six Types of Involvement and Sample Practices

Type 1
Parenting

Type 2
Communicating

Type 3
Volunteering

Typed
Learning at Home

Type 5§
Decision Making

Type 6
Collaborating with
Community

Help &l lamilies
establish heme
grvircnments to
support chilaran as
studants,

Sample Practices
Suggestions for home

conditions that
SUppor lsaming at
gach grade level.

Parert education and
other Courses o
training for parents
feey., GEO, rollags
cradil, famiby literaoy)

Family supgot
pragrams o asskst
families with health,
nutrithon, ana othar
services,

Home visits at
transition points to
preschool, elementary,
miiclelle, and high
school, Meighioorhood
mgatings e help
familias wnoisesl an
schooks and 0 hetp
schocs inderstand
familias.

Pesign sftective forms
of school-to-homea
and hame-to-gchool
cormmunications
abxut schonl
programs anc
chilaran's prograss.

Sample Practices

Conferances wilh
every parent at least
once a vear, with
felcw-ups as Needad.

Language translators
ey assist mmiliss as
raedec,

‘Weekly ar menthly
fedcigrs of Sudent
work sent home for
revdew and
comments.,

Parent/student plckup
of repor card, with
conferences on
Improwing grades.,

Requiar schecula of
useful notices,
mencs, phone calls,
rewsletiers, and other
COrmMIUnicAaioms.

Chaar information on
choosing schoos or
COAIPSRG, [HOORTIE,
and acthties within
sohocls.

Caar Information on
3k =chool policies,
programs, ralomms,
and transitions.

Recruit &ned organize
parert help and
sUpDOrt,

Sample Praclices
Sehoo! and clasanoom
veluntear program to
heshy teachars,
administrators,
atucants, ard ofher

parerts.

Parent recem or family
centar lor weluniaes
Wiork, mestings,
rasalnees for familias

Arnual postaar]
survey i identify all
avalable talants, limsas
and locations of
violurtesrs,

Cilaszs parsnt,
telephone tree, or
other structures 1o
prondda all familles
with neaced
Infarmation

Parent patols or other
activities to aid safiety
and operation of
schonl programs.

Pronvide ndommation
and Ideas to familles
abcus how 1o help
students at home with
hormewark and othear
cumiculurm-related
activitiag, dacisions,
and plannirg.

Sample Practices
Inficrmation for families

on skils reguired for
studants in all subjects
at each grada.

Infermation on
hormaweark policas
and how to manitar
and discuss school-
waoik at home.

Information o how 1o
Bszist stucents tc
Improve skills an
various class and
school assessments.

Flegyudar schiecida of
homewoark that
rarjLins shadents to
digcms and interact
with families on what
thay are kaming in
tlass.

Calendars with

petivifias for parents
and siudants at home,

Familly math, scsnoe,
and reading activities
at schoal.

Surmmear kaaming
packets or activitias

Family participation in
setting student goals
each year anc in
planning for colege or
work,

Includes pamanis in
school decislons,
daveloping parant
leadars and reprasan-
tatives.

Sample Practices

Active PTA/FTD o
other parent crganiza-
tiens, advizory
cauncils, or commit-
tees [e.g., curriculumm,
salsty, personnel) for
parant leadership and
partcipation,
Incependsnt
advocacy groups (e
Ikt and wiork for
sohool refarm and
Imprcarments.

District-level councils
and committaes for
family and community
irrecbiemeant,
Infarmation on schoot
or loca dections for
sohonl epressnia-
Thvas,

Meteorks to link ail

tarrdias with paran
represertatives,

Ictentify and intagrata
rescUrces and services
from the community to
strecigthen school
frograms, family
practices. and student
I ring Aot denalon-
ment.

Sample Practices

Informnation for
students and famlilies
ain communiy haatth,
cultural,

recreational socisl
support, and other
JIFOGFAME OF Servicas.

Infzmmation on
CORMIUNIcy aotivities
that link to lsarning
skills and talents,
irludireg smmear
programe for
sturdants,

Sarvice infegration
through partrerships
ir.htlui'lg gehool, Givig,
coungeling, cultural,
health, recraation, and
other agencies and
organzaticns, anc
businesses,

Service tothe
cewenrmnity by
students, families, ano
schicals (B,

ey oing, art, musi,
drara, and athes
Betivities for serior or
othersh,

Particicaticn of alumni
i schocl programs for
siudenis,

14
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School, Family, and Community Partnerships: Your Han... 349 /395

SCHOOL FORM T (Types)

Three-Year Outline From to
VISION: A COMPREHENSIVE PROGRAM OF SIX TYPES OF INVOLVEMENT

Outline the activities that might help rour school improve all six types of involvement over the next three years. What steps might your Action Team
for Partnerships (ATP) take in Year 1, Year 2, and Year 3 to improve Parenting, Communicating, Volunteering, Learningyat Home, Decision Making,
e(:;}d Co)llaborating With the Community? Use this form after completing Starting Points and before completing the One-Year Action Plan Form T
ypes).
Type 1—PARENTING: Assist families with parenting skills, familr support, understanding child and adolescent develt:rment, and setting
- home conditions to support learning at each age and grade level. Obtain information from families to help schools understand children’s
strengths, talents, and needs, and families’ backgrounds, cultures, and goals for their children.

VISION: What is your ATP’s broad goal for improving Type 1—Parenting over the next three years?

Which ACTIVITIES might your school conduct over three years to reach this vision for Type 1—Parenting?

Year 1

Year 2

Year 3

Tyﬁe 2—COMMUNICATING: Communicate with families about school programs and student progress using school-to-home and home-to-
school communications. Create two-way channels so that families can easily contact and respond to teachers and administrators.

VISION: What is your ATP’s broad goal for improving Type 2—Communicating over the next three years?

Which ACTIVITIES might your school conduct over three years to reach this vision for Type 2—Communicating?

Year 1
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School, Family, and Community Partnerships: Your Han... 352 /395

School FORM G (Goals)

Three-Year Outline From to
VISION: REACHING SCHOOL GOALS WITH
SCHOOL, FAMILY, AND COMMUNITY PARTNERSHIPS

« On these 4 pages, select 4 major goals: 2 academic goals for students, 1 behavioral goal for
students, and 1 overall goal for creating a school climate of partnership.

o Next, list specific, measurable results for each goal for Year 1, Year 2, and Year 3.

« Finally, list activities for school, family, and community partnerships that will help reach the
desired results for EACH goal in Years 1, 2, and 3.

NOTE: All six types of involvement need not be addressed for every goal, but all types should be included on

some goal(s) every year.

GOAL 1—ACADEMIC. Select ONE curricular goal for students, such as improving reading,
math, writing, science, or other skills that the school will address over three years:

DESIRED RESULTS FOR THIS GOAL by the end of YEAR 1:

Links with School, Family, and Community Partnerships:

Which practices of partnership will help reach the desired results for THIS goal in Year 1?
Type 1—Parenting:
Type 2—Communicating:
Type 3—Volunteering:
Type 4—Learning at Home:
Type 5—Decision Making:
Type 6—Collaborating With the Community:

DESIRED RESULTS FOR THIS GOAL by the end of YEAR 2:
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Measure of School, Family, and Community Partnerships

Karen Clark Salinas, Joyce L. Epstein, & Mavis G. Sanders, Johns Hopkins University,
Deborah Davis & Inge Aldersbaes, Northwest Regional Educational Laboratory

This instrument is designed to measure how your school is reaching out to involve
parents, community members, and students in a meaningful manner. The measure is
based on the framework of six types of involvement. At this time, your school may
conduct all, some, or none of the activities or approaches listed. Not every activity is
appropriate at every grade level. The selected items show that your school is meeting
challenges to involve all families in many different ways that will improve the school
climate, strengthen families, and increase student success in school. Your school may
be conducting other activities for each type of involvement. These may be added and
rated to account for all major partnership practices that your school presently
conducts.

Directions: Carefully examine the scoring rubric below before rating your school on
the six types of involvement. As you review each item, please circle the response that
comes closest to describing your school. A score of 4 or 5 indicates that the activity or
approach is strong and prominent. A score of 1, 2, or 3 indicates that the activity is not
yet part of the school's program, or needs improvement. The results provide
information on the strength of current practices of partnership and insights about
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HIZE 2= Funds of Knowledge

Cormecting it Faies [ Goms A

Teacher establishes rapport To establish atrusting Teachers spend several
with students/families infield-  relationship with studentsand  weeks building a rapport with
based placement their families students, making home visits

to families, and participating in
parent-teacher conferences

Teacher creates classroom- To develop a comprehensive Teachers prepars and

family survey/interviews overyview of the expertise and disseminate a survey about the
skills held by family members jobs, hobbies, and/or specific
and students expertise held by classroom

families (a family interview
may be used in place of a
written survey with interpreter/
translator, if nesded)

Teachers create presentations  To showcase the expertise held  After watching videotaped
on their funds of knowledge by family members presentations, teachers write
reflective essays

Source: Gonzalez et al. (1993).

Source: Gonzalez et al. (1993).
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4. FUNDS OF KNOWLEDGE FOR TEACHING

73

TABLE 4.1
A Sample of Household Funds of Knowledge

Agriculture and Mining Material and Scientific Knowledge
Ranching and farming Construction

Horse riding skills Carpentry

Animal management Roofing

Soil and irrigation systems Masonry

Crop planting Painting

Hunting, tracking, dressing Design and architecture
Mining Repair

Timbering Airplane

Minerals Automobile

Blasting Tractor

Equipment operation and maintenance

House maintenance

Economics Medicine

Business Contemporary medicine
Market values Drugs
Appraising First aid procedures
Renting and selling Anatomy
Loans Midwifery
Labor laws Folk medicine
Building codes Herbal knowledge
Consumer knowledge Folk cures
Accounting Folk veterinary cures
Sales

Household Management Religion

Budgets Catechism

Childcare Baptsms

Cooking Bible studies

Appliance repairs

Moral knowledge and ethics

Funda
Knowledge

Sy

Tis -
:"l (]
Hossahois
Cirmeromass

- .: ST

v R i, i 0 Wil -l i
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Family-based funds of knowledge

Participation with parents in houschold and domestic tasks
Parents’ occupations

Parents’ interests, talents, and leisure activities

Parents’ language, values, and beliefs

Grandparents’ occupations, leisure activities, and interests
Adult relations” and family friends’ interests and occupations
Siblings’ and cousins’ activities, interests, and language
Holidays and other community experiences

Centre-based funds of knowledge
e Peers’ interests and activities
* Teachers’ interests, language, experiences

Community-based funds of knowledge
¢ Cultural events
* Popular culture
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Funds of Knowledge: Family Assets to Enrich Classrooms

IMMEDIATE FAMILY
(Knowledge and resources within your immediate family)

Home
Language

English, Sp

o
g
T

EXTENDED FAMILY AND FRIENDS

(Knowledge and resources in your extended family and network of friends; consider

knowledge in any category from above)

Family Cultural
Traditions

=

Family Cutings
and Travel

™

®

7, beach, library, picnic

Household
Chores

Family Jobs

Family
Interests

g., hobbies, caring for family members

Knowledge of
Nature and
Health
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Table 5.3 Beginning of the Year Survey for Families

1. What does your child like to do at home?
2. What does your family like to do together?

3. Does your child like to read or be read to? What does your child like to read? In

what language(s) are the books you read?

4. What activities does your child do at home that require work with numbers or
math?

5. How does your child contribute to your daily family routines? What

responsibilities does your child have at home?

6. What hobbies or sports does your child enjoy? Do other family members
participate in these hobbies or sports? If so, who?

7. How do you help your child learn different things that are important to your
family, such as your family’s values and beliefs?

8. What language(s) do you use at home? Which language do you use most often?

9. What goals do you have for your child this year?

10. What is your expectation of me as your child’s teacher?

11. What else would you like me to know about your child or your family?
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what is Funds of Knowledge? How can it be applied to teach em children to learn
() Chinese in HK context?
v+ T¢F1IS3
@J ) Assistant Poe
What is Funds of Knowledge?
88 Funds of Knowledge is an educational concept emphasizing the rich knowledge and
experiences that students and their families bring from their home, community, and cultural
@ backgrounds. Originally developed by researchers like Luis Moll and Norma Gonzalez, it
suggests that these lived experiences are valuable resources for learning and can be
@ integrated into classroom practices.
Funds of Knowledge challenges the deficit perspective (which views students from non-
Q dominant groups as lacking resources) and instead highlights the strengths and assets
students aiready possess. These can inciude:
{g} e Cultural practices
e Language skills
e Life experiences
> e Work-related knowledge
e Family traditions
A2
31



v

— X

o B

8

@
e

)
O

o & &

vV &

Funds of Knowledge - Poe X =k
c 2% poe.com/chat/3cm55vI7k0f4m0Omeoyn Q R2 @) BESS EXREETEN
= Funds- of Knowledge D SR o =
@ Assistant

® rditily uaaiuorns
=7
By tapping into these funds of knowledge, teachers can make their teaching more relevant,
engaging, and effective.

Applying Funds of Knowledge to Teach Chinese to Ethnic Minority (EM)
Children in Hong Kong

In Hong Kong, many ethnic minority children, such as those from South Asian backgrounds,
face challenges in learning Chinese due to linguistic and cultural differences. Applying the
Funds of Knowledge framework can help bridge this gap by recognizing and leveraging their
cultural and linguistic assets. Here's how it can be applied:

1. Understand Students’ Backgrounds

¢ Engage with families and communities: Teachers can learn about students' home
languages, traditions, and daily practices through home visits, parent-teacher meetings,
or community events.

e Conduct surveys or interviews: Ask students about their interests, hobbies, and family
life to identify areas of strength and familiarity.

e Example: A teacher might discover a student’s family runs a small business, providing
opportunities to discuss financial literacy or business-related vocabulary in Chinese.

2. Use Multilinaual Resources

A
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2. Use Multilingual Resources

e Use students' home languages as a bridge to learning Chinese. For example:
e Create bilingual learning materials (Chinese-English or Chinese-Urdu).
e Encourage students to draw comparisons between Chinese and their native
languages.

e Example: If a student speaks Urdu, point out similarities or differences in sentence
structure between Chinese and Urdu.

3. Design Culturally Relevant Lessons

¢ Incorporate familiar contexts: Use examples, scenarios, or cultural references that

resonate with students' daily lives.
e Example: Teach Chinese Vocabulary by discussing South Asian festivals (e ( .g., Diwali,
es

| L R A -V m +~ ..-.l.- [~ ~ AN AL i Ay .
Elu) dlIU LUIIIIJdIIIIg l.l 1 LO T vdis (E.4., viid- HULU I resuyv

\_/

¢ Use food and cooking: Many students may engage in cooking or food preparation at
home. Teachers can use recipes to teach Chinese vocabulary related to cooking,
measurements, or ingredients.

4. Encourage Peer Learning
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. Encourage Peer Learning

e Pair students with peers who are native Chinese speakers in collaborative activities. This
promotes cultural exchange and language immersion.

e Example: Organize group projects where students discuss their favorite foods or family
traditions in Chinese.

. Create a Supportive Environment

e Celebrate diversity in the classroom by recognizing and valuing all cultural

backgrounds.
e Example: Display a multilingual word wall in the classroom with Chinese words

alongside translations in students' native languages.

. Leverage Technology

e Use apps or online tools that offer multilingual support for learning Chinese.
e Example: Apps like Pleco or Duolingo can help students link Chinese words to their
home languages.

. Integrate Real-Life Applications

e Connect Chinese learnina to real-life scenarios relevant to students.

Zig i1:6) [ FS th 3=
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7. Integrate Real-Life Applications

e Connect Chinese learning to real-life scenarios relevant to students.
e Example: Teach students how to navigate public transportation or shop in a market
using Chinese phrases, as these are practical skills for living in Hong Kong.

8

@
e

Conclusion

)
O

By applying the Funds of Knowledge framework, teachers in Hong Kong can create more
inclusive and effective Chinese language learning environments for ethnic minority children.
Recognizing and integrating students' cultural identities and life experiences allows them to
feel valued, engaged, and empowered in their education.
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Web resources: C-4-Chinese Resource Corner
https://ep.c4chinese-proj.com

LD C4cChinese X 4+

& > C & ep.cichinese-proj.com/public/select-role

BE8
RiBBDX
C-for-Chinese@Jc

Welcome to C-for-Chinese@JC Resources Corner S|gn in
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