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Age group

VIR AL ES: YN
Ethnic minorities Whole population
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Female Overall Male Female Overall
FEEREER (Hath)

School attendance rate (%)
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Including foreign domestic helpers
3-5@
6-11

12-17

18-24

25+

3R E
Aged 3 and over

WERIMER L
Excluding foreign domestic helpers

3-5@
6-11
12-17
18-24
25+
3 E
Aged 3 and over
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Including foreign domestic helpers
350
6-11

12-17

18-24

25+

3mEUE

Aged 3 and over

BRI MNER R T.
Excluding foreign domestic helpers
350 90.0
611 100.0
2-17 95.8
18-24 419

Aged 3 and over

914
100.0
96.5
44.8

EoE AN S B A M T s T g2




+ = X

B BUEHETE: 82021 FEAOE: X @ 2021 Population Census Themat! X

@ censtatd.gov.hk/en/data/stat_report/product/B1120111/att/B11201112021XXXXB0100.pdf
2021 Population Census Thematic Report: Ethnic Minori... 71 /180

S

BERE Educational Characteristics

Introduction

L #5.1 2011 48 ~ 2016 4E57 2021 FEHAERAHTIRAERIBITHT 3 BE R A b/ 8ogas AL aigeEbRO
(80

Table 5.1 School attendance rate) of ethnic minorities aged 3 and over by age group and sex,
2011, 2016 and 2021 (cont’d.)

Summary
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Ethnic minorities Whole population
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AO&E Female Overall Male Female Overall
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Age group School attendance rate (%)

Size and Structure

Demographic Characteristics
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Including foreign domestic helpers
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5.4 2021 FIRBBEE
(xanEERE ) REk
#HRIBIS R BB
== HHlREN VD EES

6-11
12-17
18-24
25+

3mEIIE
Aged 3 and over

bR MER T
Excluding foreign domestic helpers

350

88.5

85.2 86.8 88.0

88.9

611
12-17
18-24
25+
3B E
Aged 3 and over

100.0
99.0
46.5

1.1
25.6

100.0 100.0 100.0
97.6 98.3 98.5
533 50.0 54.9

1.0 1.1 0.8
232 243 16.9

100.0
98.6
56.7

0.9
14.8

T () BFERAERT - S BRI A RS T

RIMEABHIESIEE

Q) AMBER BB RS ST e
i o dbt 0 W 3 BRAVSEIRERERY) CEFEE
F—FH 9 Af)) BREAZFRIREERTE

Notes :

(1) The percentage of population attending full-time educational institutions in

the respective age groups.

(2) Data related to educational characteristics were enquired with reference to
the first half of the year. Hence, children just reaching age 3 might not be
attending pre-primary education in the first half of the year as they had not
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Download v Versions Notes

Abstract

This article focuses on the uncertainty surrounding the issue of the Critical Period Hypothesis. It puts
forward the case that, with regard to naturalistic situations, the hypothesis has the status of both “not
proven” and unfalsified. The article analyzes a number of reasons for this situation, including the effects
of multi-competence, which remove any possibility that competence in more than one language can
ever be identical to monolingual competence. With regard to the formal instructional setting, it points to
Da\fid Singlet{)n and I_isa Ryarl many decades of research showing that, as critical period advocates acknowledge, in a normal
schooling situation, adolescent beginners in the long run do as well as younger beginners. The article
laments the profusion of definitions of what the critical period for language actually is and the generally
piecemeal nature of research into this important area. In particular, it calls for a fuller integration of
recent neurolinguistic perspectives into discussion of the age factor in second language acquisition
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Wai lp Lam

Translate the following abstract in Chinese: "This article focuses on the uncertainty surrounding
the issue of the Critical Period Hypothesis. It puts forward the case that, with regard to
naturalistic situations, the hypothesis has the status of both “not proven” and unfalsified. The
article analyzes a number of reasons for this situation, including the effects of multi-
competence, which remove any possibility that competence in more than one language can
ever be identical to monolingual competence. With regard to the formal instructional setting, it
points to many decades of research showing that, as critical period advocates acknowledge, in
a normal schooling situation, adolescent beginners in the long run do as well as younger
beginners. The article laments the profusion of definitions of what the critical period for
language actually is and the generally piecemeal nature of research into this important area. In
particular, it calls for a fuller integration of recent neurolinguistic perspectives into discussion
of the age factor in second language acquisition research."
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Wai lp Lam

Summarise the main points of Critical Period Hypothesis for language learning. List in point form.

ChatGPT

- The Critical Period Hypothesis suggests that there is a specific period of time during which language
acquisition is most effective.

- In naturalistic situations, the hypothesis is considered "not proven” and unfalsified

- The hypathesis is affected by multi-competence, which means that competence in multiple languages
cannot be identical to monolingual competence.

- In formal instructional settings, research shows that adolescent beginners can perform as well as younger
beginners in the long run

- There is a lack of consensus on the definition of the critical period for language.

- Research in this area is generally fragmented and lacks integration with neurolinguistic perspectives
-There is a need for a fuller integration of recent neurolinguistic perspectives when discussing the age factor
in second language acquisition research.

Wai Ip Lam

List in point form views againist Critical Period Hypothesis, and their evidence or reasons.

ChatGPT

- The Critical Period Hypothesis is not proven and lacks sufficient evidence.

- Multi-competence challenges the hypothesis as it suggests that competence in muitiple languages cannot
be identical to monolingual competence

- Research in formal instructional settings shows that adolescent beginners can perform as well as younger
beginners in the long run, contradicting the hypothesis.

- The definition of the critical period for language is inconsistent and lacks consensus.

- There is a fragmented nature of research in this area, with limited integration of neurolinguistic
perspectives.

- The lack of conclusive evidence and the piecemeal nature of research call into question the validity of the
Critical Period Hypothesis.

Wai Ip Lam

List in point form views supporting Critical Period Hypothesis, and their evidence or reasons.

ChatGPT

- There is evidence that language acquisition is most effective during a specific period of time, which
supports the Critical Period Hypathesis.

- Studies have shown that children who learn a second language before puberty have a better chance of
achieving native-like proficiency, which provides evidence for the existence of a critical period

- The hypothesis is supported by the observation that second language learners who begin learning a
language after puberty struggle to achieve native-like proficiency.

- There is evidence that the brain undergoes developmental changes that affect language acquisition, which
supports the existence of a critical period.

- Some researchers argue that the existence of a critical period is supported by the fact that it is easier to
learn a language if it is similar to a language that was learned during childhood

%‘g éjj E’EE@%E@%& éﬂw %&Eﬂi% %ﬂ%ﬁ%%%&%ﬁ%%% g plausible explanation for why some people struggle to learn a new 21
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Wai Ip Lam

Summarise the main points of Critical Period Hypothesis for language learning. List in point

form.
ChatGPT (Tokens used 726)
- The Critical Period Hypothesis suggests that there is a specific period of time during which S Za g A
language acquisition is most effective. Eﬁﬁﬁ

- In naturalistic situations, the hypothesis is considered "not proven" and unfalsified.

- The hypothesis is affected by multi-competence, which means that competence in multiple
languages cannot be identical to monolingual competence.

- In formal instructional settings, research shows that adolescent beginners can perform as
well as younger beginners in the long run.

- There is a lack of consensus on the definition of the critical period for language.

- Research in this area is generally fragmented and lacks integration with neurolinguistic
perspectives.

- There is a need for a fuller integration of recent neurolinguistic perspectives when discussing
the age factor in second language acquisition research.
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Wai Ip Lam

List in point form views againist Critical Period Hypothesis, and their evidence or reasons.

ChatGPT (Tokens used 886)

- The Critical Period Hypothesis is not proven and lacks sufficient evidence.

- Multi-competence challenges the hypothesis as it suggests that competence in multiple
languages cannot be identical to monolingual competence.

- Research in formal instructional settings shows that adolescent beginners can perform as
well as younger beginners in the long run, contradicting the hypothesis.

- The definition of the critical period for language is inconsistent and lacks consensus.

- There is a fragmented nature of research in this area, with limited integration of
neurolinguistic perspectives.

- The lack of conclusive evidence and the piecemeal nature of research call into question the
validity of the Critical Period Hypothesis.
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Wai Ip Lam

List in point form views supporting Critical Period Hypothesis, and their evidence or reasons.

ChatGPT (Tokens used 1093)

- There is evidence that language acquisition is most effective during a specific period of time,
which supports the Critical Period Hypothesis.
- Studies have shown that children who learn a second language before puberty have a bettel
chance of achieving native-like proficiency, which provides evidence for the existence of a
critical period.

- The hypothesis is supported by the observation that second language learners who begin
learning a language after puberty struggle to achieve native-like proficiency.

- There is evidence that the brain undergoes developmental changes that affect language
acquisition, which supports the existence of a critical period.

- Some researchers argue that the existence of a critical period is supported by the fact that it
is easier to learn a language if it is similar to a language that was learned during childhood.

- The Critical Period Hypothesis offers a plausible explanation for why some people struggle
to learn a new language later in life.
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2EBEE
Multilingual Learner

Multilingualism (Latin multus + lingua ‘many’ and ‘language’)

NS is a social situation involving groups or communities who

H B communicate, with varying proficiency, in more than one
language, in addition to a national or standard language.

jj This is called ‘societal multilingualism’. Similarly, ‘individual

multilingualism’ or ‘bilingualism’ means a person’s ability to use
two languages (bi + lingual, Latin bilinguis ‘two-tongued’),
separately or mixed, with varying degrees of competence.
Associated with multilingualism is the concept ‘multiculturalism,
which is the existence and acceptance of multiple cultural
traditions and practices within a community—the idea of a
diverse, inclusive society. The study of multilingualism is part of
the sociology of language. This comprises the investigation of
phenomena like the condition of minority languages, language
death and revitalization, language and nationalism, multilingual
cities and communities, language education, and language
planning. The scope of multilingualism involves past and present
and all the language modes: writing, speaking, and signing.
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but the best way to understand the Quran &
is to know Arabic as a language }
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Non-Native Native
Chinese Chinese
Speaking Speaking

3-hour
exposure to
Chinese
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m PRIMARY
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24-hour
exposure
to Chinese
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Qs A Input : FEEYIE Frequency effect

We're just going to
pretend your first
word was Mama.
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How is language learned?

INPUT _— SYSTEM
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How is;language learned?

INPUT
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How i#slanguage learned?

Modified N
INPUT

Modified
INPUT

Modified
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lmpoverished input

INPUT

26/11/2024

structure emerges
meaning is use

JREEREA) S A ER B A e AT B S PR A B R A

Easier to from&
Generalize

SYSTEM

53



ST AR

7

b}

Exposure to

JEHERELN R, )
INPUT at HOME

& COMMUNITY
INPUT INPUT
INPUT Richness of
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Figure 1. Model of Interaction and Learning

Source: From “Input, interaction and output: an overview” by S. Gass and
A. Mackey, 2006. In K. Bardovu-Harhg and Z. Dérnyei (Eds.), Themes in SLA

Research, AILA Review,,-3=17: W -z; - kind opermission by John Benjamins
Publishing Company, Amsterdam/Philadelphia. wiwiwbenjamins.com.
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More effective
& efficient
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Input for
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process)

Bill Vanpatten and Teresa Cadierno (1993) Input Processing and Second Language Acquisition: A Role for Instruction.
26/11/2024 AR TheModern LanguageJotrnal, Vol. 77, No. 1 (Spring, 1993), pp. 45-57.
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Specific emphasis placed
on

Focus Curriculum)

* language and the need
to highlight specific

BUiding | language skills
ﬁ%ﬁ&ipow% Early 1B * in order for children to
00 theracy ' notice differences
B Volume 1 "Action _ between language forms,
A Foundation The as well as functional
Comf;?ll;llaiggggl% i_—;‘-::gua = TG uses and-out_comes of
Curriculum @ communication
ty /KYX it (Bunce, 1995, p.4)

Mabel L. Rice & Kir . Betty H. Bunce
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N weeks

3 Copyrighted Material
i September
., < Week 1 Week 1
MONTHLY PLANNING GUIDE EeesPe——" B ’ NEWSLETTER il oyt
i WEEKLY PLANNING GUIDE 3
Oramatic Pay | Water Play House Fast-Food Restaurant Gamping
At Watercolor Painting Oranings Playdough Cheeras Art Dramato Py At s Mory e
Group Things in Watar Hot/Cald LLatter A Tha Color Blue Water Play ‘Watercolor Things in Water | Rainbow Fish *Five Littie
Story Rainoow Fish I You Give @ Mouse 3 W[ Have @ Frigna? We's Golng on & Besr a— L e el Ducks”
s e ] [LSp— o1 GO I water. teo ) . )
Song *Fve Little Ducks™ “'m a Uttle Teapot” “Pearut Butter and Jely™ “A-Camping We Wil Go™ Mareray papw, amocks, markery | 0% or mat H Class Fll-VOl'itEB %
‘
Dramatic Play | Dector’s Office Baauty Snop/Barber Shop | Sence Stalion Grocery Store (( Tomsday )| House Drawings Hot/Cold ifYou Give A | "T'maLittie Today the children can enjoy water play activities during dramatic play. The chil-
Ant Chalk Drawings Shaving Cream Car Track Painting Food Colege House seftng, ishes, | Paper maviwe colored | Mama or pickures of Mouse & Cookie | Teapot™ dren will be painting with watercolors in art. Rainbow Fish is the story of the
Fingerpainting - :m—-:;“ poin ‘-"‘:‘:,u m.wmm:mmmmmwuommruumm
z Group Body Parts Lattar B Seund Big and Littls " aiher cory chkd-ared rmm-:mmmwmmmmhmmmm Five Little
£ | sty Going 1o the Docror Count Go, Dog, Gor Litti Fish, Big Fish \_ Hemivis foad Noine Ducks.
! Song “The Hokery Pokey” “The Alphabst Scng” ;zlvu'unmumm 1ubmat-.w- PR - play. The will pre-
aw It* Today playing house in dramatic - children
(u—q) Fast-Food Playdough Letter A Will | Have a “Peanut Butter tend to take care of babies, cook food, and clean. They will make drawings in art.
Restaurant [——— po— and Jelly" U You Give a Mouse a Cookie is the story for Tuesday, During group time, the
Dramatic Piay | Airplanss Boats Ger Racing [ ::": ﬁ.,“,—,,l.‘-‘” cuttens, roling pins r-w-n zma:nnwllnmmmmummﬂmmmrmndmum.
An Paper Arpianes. Meat Tray Boats Vehicle Rutbings Easel Panting counter cawh reguter alhatet chart :
Group Shapes—Circie Same or Different Letiee G Circle Colage prrsipmosned Fast food is the theme for today's dramatic play. The children will pretend to be
Story We're Taking an Arplang Mr. Gumpy's Outing Wreals The Trick Book ol arn et workers and in a fast-food ‘There will be playdough in arc.
o k The story is Will I Have a Friend? During group time, the children will be intro-
Somg “I'm a Litle Airplana’® “How, Row, Row Your G i for Cookie® “Wheele on the Bus” duced to the letter A. The special song of the day is “Peanut Butter and Jelly.”
i ( mharsasy )| Camping Cheerios Art The Color Biue | We're Going on | *
it | Corerion, sumoora | wenee a Bear Hunt We Wil Go™ Mwnnwﬂlmhepmmmpmmdﬂdnnm!!wmm
n-.-: sinepiog bags, bear's | Bewr or & dent put up a tent in the cook over a and look for animals in the
Dramatic Play Wiarkar Office Workee Firengnter Mavran :".‘:‘:*‘""‘ woods, The children will do Cheerios outlines in art. We're Going on a Bear
P O Btck i B i = r prsegarlaghocend Hunt s the sory. During group time,the children will focus on the color blue.
amip e s ps foraPet Latier Fre & Auls k :-.:&'.L'n-'u!- mnl:v:wy:rdd!dmmmmmmlm 'A-Camping We Will
Story A House is a House Mosas tha Kitten A Latier to Amy The Fire Engine
for Me
Song “Johany Works with “Five Little Morkeys™ “The Aphabet Song* “Hurry, Hurry, Driva the 4 MY NOTES
One Hammer™ Fire Truck™
Dramatic Play | Fam Pizza Parlor Grocery Store Housa (Cooking)
An Cotton Ball Chickens Plzza At Coffes Fiter Painting Macaroni Necklaces
aroup Square/Circle Act ot a Story Fruits and Vegetsbles Latter £
3 Classification
Story Growing Vegatatla Soup | The Thvee Bears Whizkarvills Grocary It Looked Like Spit 1k
Song 01 MacDonald Had “I vish | Viera & *I Like to Eat Apples "Who Stoke the Cackie?"
a Farm® Pepperani Paza® and Bananas”
NG /
Copyrighited Material
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Copyrighted Material
(eptemver)
Week 1

/-Dr-h Play Art Group Story Song \l
K Water Play wm’ Things in Water | Rainbow Fish | "Five Little Duchy

DAILY PLANNING GUIDE

Language and Literacy Skills Facilitated

Vocabulary: water, splash, drip, fish, walus, water pump, shel, shark, net, sink, fioal, boat, sailboat

Verb phrase structures: (s splashing, was splashing: salg, (s saling, saligd, rideg, rode: swimg,
awam

Adjective/object descriptions: wet/dry __, fast/slow__, big/ittle___

Question structures: what, how, where, when, who, what if, why, how marmy, which one
Pronouns: |, you, he, she, we, they, my, your, him, her, his, o, thelr, me, us, them
Prepositions: in, an, under, over, nesr, bensath, next to, baside, around, inside, outside
Sounds: /s/ gink, gwin, git, pags, eatg /V fish, off, floal; /k/ keep, sink

Noting print has meaning: names on chairs, on cubbies, signs In dramatic play, words n books
and on chalkboard

Noting sound-sy What sound does start with?
Writing: letters, names, words

Social Skills Facilitated
Initiating interaction with peers and adults; responding to questions and requests from peers and
adults
Negotiating with peers for toys and materials
Group cooperation: waiting for a turn in a group, taking a turn at the appropriate time

Cognitive Skills Facilitated

Problem-solving skills: what things go in water/what things do not
Classification skills: things in water

Sequencing skillls: story, songs

Narrative/story structure: adveniure

Maotor Skills Facilitated

Large motor: outdoor play activities—jumping, running, hopping, pedaling, climbing
Small motor: writing, drawing, gluing, painting

Leressanes .

 DRAMATIC Puw- Water Play

Type of Activity: Central

Objectives 1. Learn naw, and employ famiiar, vocabulary
2. Learn new, and employ a variety of, syntactic constructions
26/11/2024 3 'eaciwihpees FREERE LN SV ER

SIS EIE S ST S ER N Y 92
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September

Week 1
Class Favorites
Settings * Water table * Wading pool _ MONDAY
Props * Smocks * Toy boats + Toy people
* Water pump * Sponges * Rubber and plastic water toys
* Cups * Strainers {e.g.. fish, seal, walrus, worms)
Roles * Scientists o Laboratory technicians

General Description of Activity
Water is put in the water table and in a wading pool. The children can experiment with various
textures of objects as they play in the water. Some of the water toys are rough (e.g., play swordfish,
walrus), some of them are smooth (e.g., vanous toy boats), some are sticky (e.g., play worms, small
fish used as pretend bait), some are soft (e.g., blow-up toys), and some are hard (e.g., water pump).
Another area can be set up with tubs and sponges for children to see how a sponge feels with and
without water in it.

Verbal Productions

Level of linguistic complexity varies with the role or competency of the child playing the role.
*This fish feels squishy” or *Fish soft”
“Look, if you take the air out, the boat sinks™; “Look, sink"; or “Boat sink”
*You splashed me" or *Splash”
*1 did not mean to—sorry™ or “Sorry”
Adult Facilitative Role
The adult is to facilitate role play and help expand language and literacy skills. Typical actions or
strategies 1o use include
Playing a role: *1 am a sclentist. | study fish.*
Modeling a statement: “That s a big fish.”
Ex ding a child's utt “Boat floating™ to *A little boat is floating.”
Redirecting a child to a peer: “Ask Johnny for a tum. Say, ‘May | have a tumn, please?™™
Providing a literacy model: “The sign says water.”

CIC

AR 1! Watercolor Painting %

essesd wwene . v

Objectives

1. Express creativity

2. Develop small motor ekills (e.g., 9. P 9. cutting, pasting)
3. Practice tumn-taking skills

4. Converse with peers and adults

Materials * Watercolor paints s Brushes

+ Tubs of water * White construction paper
General Description of Activity
Lay out white paper, paint boxes, and brushes on the art table. Place tubs

of water to clean the brushes above the paper. The children put on smocks and sit down in front of
the paper, paint box, and waler tub. Each chid selects a brush, wels it, and chooses the paint color,
The children paint on the paper, ringing the brush before selecting & new color. Children can paint a

collage of colors, animals, people, scenery, and so on. You may want to be close by so children can
talk ahout thair nantinns.




Week 1
Class Favorites

TUESDAY

Copyrighted Material

Settings * Kitchen area * Bedrooms * House (child-sized wooden
+ Dining rooms * Family rooms house or a house made out of
a refrigerator box—optional)
Props * Play refrigerator * Cupboards * Pay stove
* Play sink ¢ Dishes * Pots and pans
* Beds ¢ Dolls ¢ Tablecioths (optional)
+ Play food ¢ Baby bottles ¢ Party decorations (optional)
* Mops and brooms ¢ Play vacuum
Roles * Mothers * Babies and other * Party guests (optional)
+ Fathers children

General Description of Activity
In the housekeeping center, set up a pretend house or apartment, including a kitchen. Here, the
children can clean the house, take care of babies, cook food, set the table, make table decorations,
and prepare for a party.

Verbal Productions

Level of linguistic complexity varies with role or competency of child playing the role.
“It's time to cook dinner” or “Cook now”

“Clean the table” or “Clean”

“Use the broom 1o sweeap the foor” or "Sweep here”

“I'll do it later” or “"Okay™

“The baby is hungry, please get the bottle” or “Baby crying”

“Do you want some more food?” or "Food?*

* “I'm glad you came® or *Hi, come in"

Adult Facilitative Role

The adult is to faclitate role play and help expand language and literacy skills. Typical actions or
strategies 10 use include

Playing a role: “| am the sister. | want to dress the baby."

Modeling a statement: “That is the baby's bottle.”

R g a child's "He is eating” to "He eats a lot.”

Contrasting two sounds: “Do you mean the word pin or the word bin?*

Using a cloze procedure: “| have one bottle; you have two ____ (bottles).”

£ ART ACTIVITY PLAN : Drawings

Objectives 1. Express creativity
2. Develop small motor skills {e.g., g 0, cutting,
3. Practice turn-taking skills
4, Converse with peers and adults

Materials + Paper (white or * Crayons *  Watered-down

colored) *  Markers tempara paint (optional)
General Description of Activity
Provide the chiidren with paper and & of cray and/or . Let the children draw

Copyrighted Material -
—&-ph-mbrr

Week 1
Class Favoriles
Children can tum their crayon drawings into crayon washes by painting over the pictures with a TUESDAY
fght coat of tempera pant (watered down). The paint will not stick to the crayon but will fill in where
there are no crayon marks 10 make a background of color,

o
“aas'

{ arour | Hot/Cold

Objectives 1. Improve Astening skills
2 '} g
3. Learn appropriate group-interaction skills
4. Practice tum-taking skilis

Materials * lce cube and dish + Pictures of cokd foods ~ « Pictures of hot foods
* Py stove {or plastic cold food (or plastic hot food
* Hot water in & cup iterns) items)
*  Play refrigarator

General Description of Activity

Place an ice cube in a dish In front of the children, along with a cup of water that has been heated in
2 microwave oven or on a stove §o that the children can see the steam. Label the ice cube as
something cold and the hot water as something hot. Have each child touch the ice cube (but not the
water). Tell children that the class is going to sort things that are usually hot and things that are
usually cold by putting them either on the play stove or in the play refrigerator (brought over from the
housekeeping area).

Ask the children if soup Is usually hot or cold. After the children answer “hot,” have one child
place a picture of a bowl of soup on the play stove. Next, ask whether ice cream is hot or cold.
After the children answer "cokd,” have another child place a picture of an ice cream cone in the play
rafrigerator. Note that the concept of “hot* should be associated with not touching.

Group Participation

Give half of the children pictures of hot foods and the other hall pictures of cold foods. Each child
comes up to the front of the class and puts his or her picture on the stove or in the refrigarator,
depending on which kind of food is depicted in his or her picture.

Variation: Use plastic food items instead of pictures.
Summary/Transition Activity

After everyone has participated, review each pictured item on the stove or in the refrigerator by
labeling it as hot or cold [e.g., "hot coffee,” "cold milk™).
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